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Abstract

The current status of professional preparation programs in sport management was
examined at 147 institutions. Specific courses, options, concentrations, and degree pro-
grams were reviewed at both the undergraduate and graduate levels. Additional aspects
which were identified were the administrative structure housing the sport management
program, the philosophical emphasis of the program, and the employment and place-
ment trends of sport management graduates. The findings of the study indicated that the
sport management curricula varied widely from one institution to another. Implications
of the results are discussed along with recommendations for future study and the promo-
tion of sport management professional preparation programs.
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Introduction

The impact of sport upon today's society has far surpassed the expectations, and
perhaps even the wildest dreams of the sport field's founders. Sport has evolved from a
diversion to work and a tool of development, to a multi-billion dollar industry. Parkhouse
(1996) describes this evolution of sport as "a dominant influence in American society,"
and further states that "the growth of the sport industry in the last half-century has been
phenomenal" (p.3). In light of the dramatic changes already witnessed, the evidence is
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overwhelming that large scale changes are still taking place in society that will impact
the way sport and leisure services will be delivered in the future. Kelly (1996) under-
scores the impact of sport by stating "sport has a major place in modern society as an
element of the economy, a spectacle with symbolic meanings, an arena of development
for the young, and in the leisure lives of many individuals" (p. 226).

Leisure services, with the tremendous growth of sport participation as a major
component, have come to play an integral role in American life. In fact, sport participa-
tion far surpasses all other types of recreational activities (Shivers & de Lisle, 1997;
Edginton, Jordan, DeGraaf, & Edginton, 1998). Sports and exercise activities have be-
come "mainstays in the lifestyles of large numbers of Americans" (Robinson & Godbey,
1997, p. 186). In suggesting that recreational sport is a "major component of an individual's
lifestyle, through either participation in or spectation of sports during leisure," Mull,
Bayless, Ross, and Jamieson (1997, p. 14) provide a leisure sport management model
(see Figure 1) that embraces the concepts of participation and spectation in sports pro-
gramming, ranging from educational sport to professional sport.

Professional Sport

Athletic Sport

Recreational Sport

Educational Sport

Figure 1. Leisure sport management model.

Note. From Recreational Sport Management (p. 15), by R. F. Mull, K. G. Bayless, C.
M. Ross and L. M. Jamieson, 1997, Champaign, IL: Human Kinetics Publishers.

This model, while not tested, illustrates the leisure experience of the participant as
being more active at the educational and recreational levels. In other words, large num-
bers of people ranging in age from youth to seniors are actively involved in sport at the
instructional and recreational levels. This point is illustrated by the overwhelming re-
sponse that municipal, commercial, private, corporate and educational settings have ex-
perienced in terms of participation rates for instructional and recreational sports pro-
grams. However, as one moves up the model towards the apex, participation in the leisure
experience shifts from active participation to passive participation. This concept is clearly
illustrated at the professional level of sport where the leisure experience of most participants
consists of spectating rather than active involvement in the sport. The recreative aspect of
sport in American culture today is a well-established, and a well-recognized contributor to
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human enjoyment and vitality. Changing times, continual awareness, and the increasing
interest in sport participation and fitness by all age groups have spurred the growth of di-
verse professional preparation programs in sport management.

The growth of sport in our society has directly impacted the profession of sport
management and, consequently, its growth and changes in recent years. The NASPE-
NAASM Joint Task Force (1993) noted in their report on the development of standards
for sport management curricula that "during the past 25 years, the number of 4-year
colleges that offer course work experiences in sport management has increased from 1 to
approximately 120" (p. 159). With this expansion, the academic departments of Kinesi-
ology/Physical Education and Leisure Studies/Recreation have attempted to meet the
needs and demands of both students and practitioners by offering various sport manage-
ment curriculums. While academic sport management programs have experienced sub-
stantial growth and increasing acceptance within the past several years, actual sport man-
agement curricula across the country continue to be quite diverse. Part of this diversity
may stem from where programs are administratively housed. Traditionally, sport man-
agement programs originated in Kinesiology/Physical Education departments and have
focused primarily on the "business" side of sports — specifically sports marketing, pub-
lic relations, and fund raising (Skipper, 1987). Recently, sport management programs
have emerged from Leisure Studies/Recreation departments which place an emphasis on
the leadership and management of participatory sport experiences including focusing on
the recreational sports participant and the leisure sport spectator. Additionally, sport
management oriented programs are now appearing as part of business and education
curriculums. This trend, and apparent variability of existing programs, has generated
curricular issues and concerns in sport management that require further study (Parkhouse,
1987; DeSensi, Kelley, Beitel & Blanton, 1990). Specific curricular issues revolve around
the purpose that sport management programs should fulfill, the theoretical foundation on
which sport management curriculum should be based, and the standardization of cur-
ricula among different institutions. Parks and Quain (1986) reiterate this by indicating
that sport management programs have been developed with little empirical evidence
regarding the appropriateness of the programs. Subsequently, research efforts have cen-
tered around the identification of what has been done since 1986 to bring us to the present.
As a result, additional research is needed to explore the possibility of standardization, or
coordination of curricula among institutions offering degree programs and courses in
sport management.

A review of the literature indicates a lack of current empirical research in both the
theoretical and conceptual foundations, as well as content of professional preparation
programs. This lack of research translates directly into a need for more research focused
upon theory-building and conceptual-strengthening in sport management. Research of
this nature will allow academicians to more clearly define and characterize curricula in
sport management and to become more accountable for the variety of courses that are
taught. Results from this research can assess the current status and diversity of under-
graduate and graduate sport management professional preparation programs in the United
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States. These results can also be used for planning curricula models and instructional
strategies in addition to the development of curriculum resources.

Currently, curricular standards in sport management are generally supported by
the National Recreation and Park Association/American Association of Leisure and Rec-
reation Council on Accreditation (NRPA/AALR) within the Leisure Service Manage-
ment option, and specific guidelines come from the North American Society for Sport
Management/National Association of Sport and Physical Education (NASSM/NASPE).
There is currently no association between these two standard-producing bodies. The
strength of NRPA/AALR accreditation is the acceptance of these standards by the major
accrediting body that accredits all curricula; however, a weakness lies in the general
nature of the accreditation standards presented in the leisure service management area in
that the standards include, but do not specify, sports management. NASSM/NASPE has
more specific sport management standards, but does not have the national accrediting
body recognition of the Council for Higher Education Accreditation.

It is imperative that colleges and universities provide appropriate and flexible sport
management curriculums that reflect the broad spectrum of sport opportunities, ie. rec-
reational and professional, in order for sport management programs to meet the needs of
their graduates and for students to become the best qualified and most highly trained
professionals possible in the sport setting of their choice. In addition, there is a need to
examine current curricular offerings/recommendations to better reflect the needs of the
student and the needs of the practitioner. Tangible support for professional preparation
in sport management is needed to assist in developing resource material, teaching facili-
ties, better qualified faculty and ultimately, a more marketable student.

Purpose of the Study

The purpose of this study was to determine the current status of professional prepa-
ration programs in sport management at selected academic institutions in the United
States offering programs housed in Kinesiology/Physical Education, Leisure Studies/
Recreation or other related administrative locations. The study identified:

1. Undergraduate and graduate courses, options, concentrations or degree
programs in sport management.

2. The administrative structure housing the academic programs.

3. The primary mission of the program.

4. Employment/placement trends of sport management graduates.

Methodology

While there are several directories listing undergraduate and graduate sport man-
agement programs (NASSM and SPRE), there is no one, all-inclusive listing. Because
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of this, several data gathering procedures were used. First, due to the fact that the major-
ity of universities have a campus recreational sport program, a preliminary survey ques-
tionnaire and business-reply return envelope were sent to all collegiate recreational sports
directors whose university is a member of the National Intramural-Recreational Sports
Association (n = 1,323). Because these individuals are most familiar with sport manage-
ment programs on their campuses, they were asked to identify the department(s) and
contact person(s) that specifically offer sport management programs or courses on their
campus. This list was then compared to all academic institutions who are members of
the National Recreation and Park Association — Society of Park and Recreation Educa-
tors (SPRE) as well as members of the North American Society for Sport Management
(NASSM) to be certain that all known academic sport management programs were rep-
resented. This process yielded a total of 242 institutions.

Once institutions were identified, a pilot study was conducted to test the survey
instrument for validity and reliability. After making necessary modifications to the sur-
vey instrument, the Salant and Dillman (1994) survey method was utilized in imple-
menting the survey. In this method, based on a social exchange theory of why people
choose to respond to surveys, attention is given to every administrative detail that may
affect an individual's response. To achieve high rates of return, the Salant and Dillman
method requires that key elements be followed. This includes cover letters signed with
"pressed blue ink"original signatures, the length and look of the questionnaire, including
a business-reply envelope, as well as the sequence and timing of all first class postage
mailings. Contact persons from each identified sport management program (N = 242)
were mailed a letter of explanation, a four page-14 question survey instrument and busi-
ness-reply return envelope during the Spring of 1997. A follow-up postcard was mailed
to the entire sample after ten days. A second cover letter, survey instrument and busi-
ness-reply return envelope was mailed to all non-respondents after three weeks. Of the
242 institutions receiving the survey instrument, 147 institutions (60.7%) responded.

Results

Courses and/or Degree Programs in Sport Management

Of the institutions responding, 78 (59.1 %) indicated that they have an undergradu-
ate degree program in sport management while 65 (49.6%) have a specific graduate
sport management degree (See Table 1.). In addition, 80 (60.1%) institutions offer un-
dergraduate sport management course(s) compared to 69 (53.1%) at the graduate level.
Of the 21 institutions who reported having no degree or course offerings in sport man-
agement, only 4 (19%) indicated that they are considering a program in the future. The
average number of years the academic sport management program has been in existence
were 11.5 years for graduate programs and 9.8 years for undergraduate programs.

Administrative Structure of the Academic Program

Sport management programs are structured in a variety of administrative depart-
ments. The administrative structure most commonly found was Kinesiology/Physical
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Education departments (54/48.2%) followed by Leisure Studies/Recreation (9/8.0%) and
Sport Studies, Sport Management or Sport Administration departments (8/7.1 %). Eight
programs (7.1%) were administered through a Business department.

TABLE 1
Specific Degree and Course Offerings in Sports Management

Degree Program

Undergraduate degree program in
Sport Management
(n=132)

Graduate degree program in Sport
Management
(n= 131)

Undergraduate course(s) in
Sport Management
(n=131)

Graduate course(s) in
Sport Management
(n= 130)

Plan to offer a Sport Management
program in the future
(n = 21)

n

78

65

80

69

4

Yes
Percent

59.1

49.6

60.1

53.1

19.0

n

54

66

51

61

17

No

Percent

40.9

50.4

38.9

46.9

81.0

Philosophy and Primary Emphasis of the Program

The majority of the respondents, 50 (45.4%) indicated that the major philosophi-
cal orientation to the curriculum was in the area of recreational sports and professional
sports, while 40 (36.4) indicated a key role with professional sports only and 11 (10.0%)
recreational sports only. Nine (8.2%) indicated no particular philosophy or mission
toward their curriculum in sport management has been established. Table 2 illustrates
the frequency and percentage of responses to the philosophical orientation of sport manage-
ment curricula. While the emphasis upon both recreational and professional sports has been
advocated by NASSM and the NASSM/NASPE guidelines (Sport Management Program
Standards and Review Protocol, 1993) for quite some time, the data suggests a large number
of institutions place an emphasis on only professional sports management.

Accreditation

The majority of the sport management programs are not currently accredited by
any accrediting body. Eighty-seven respondents (74.4%) indicated that their program
was not accredited, while 30 (25.6%) indicated some type of accreditation. The most
frequent accrediting agency for sport management programs was NASSM/NASPE (11/
40.7%) followed by NCATE (6/22.3%). Table 3 indicates the extent of accreditation in
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the sport management programs. While there is some connection with NASSM/NASPE
and NCATE, the separate listing of NCATE by respondents could refer to specific teacher
education accreditation as opposed to specific sport management accreditation.

TABLE 2
Philosophy and Primary Emphasis of Sports Management

Philosophy and Primary Emphasis

Emphasis is divided between sport programming in
recreational settings and professional sports marketing
and services.

Emphasis is placed on teaching the student to provide
management and marketing services for professional
and varsity athletic agencies.

Emphasis is placed on teaching the student to plan,
organize and otherwise coordinate recreational sports
programming and related activities for the masses in a
recreational setting.

Our philosophy and primary emphasis have not been
fully determined at this time.

(n= 110)

n

50

40

11

9

Percent

45.4

36.4

10.0

8.20

TABLE 3
Programs Accredited and Types of Accreditation

Accreditation n Percent

Is sport management programs accredited:
Yes
No

Accrediting organization or agency
NASSM/NASPE
NCATE
NRPA
NCA
South Central Accrediting
AACSB

30
87

11
6
3
3
3
1

25.6
74.4

40.7
22.3
11.1
11.1
11.1
3.7

Internship Requirements

Of the 79 institutions responding to this question, 68 (86.1 %) reported that their
undergraduates are required to complete an internship. The most frequently mentioned
number of credits available for these internships was six credit hours (40). The average
length of the internship at the undergraduate level was 3-4 months. Of the 64 institutions
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responding to the question regarding graduate level internships, 23 (35.9%) institutions
responded that they require an internship experience of their students. The most fre-
quently mentioned number of credit hours available for graduate internships was three
hours. The average length of such experiences was the same as the undergraduates at 3-
4 months.

Employment

Respondents were asked to rank the top settings in which graduates were gaining
employment both at the undergraduate and graduate level. Table 4 identifies in rank
order the top settings in which students are finding employment. At the undergraduate
level, the top settings were: professional sport franchises, school/college athletics, sport
business, fitness clubs and sport marketing/merchandising. At the graduate level, the top
settings were: school/college athletics, professional sport franchises, sport business, sport
marketing/merchandising and facility management. Other settings common to both un-
dergraduate and graduate employment that rounded out the top ten list were facility
management, municipal parks, and recreation and sport governing bodies. Employment
gaps in settings not reflected in Table 4 but were mentioned by respondents included
coaching, hospital recreation, college conference headquarters, county recreation, re-
sorts, college teaching, event management, charitable organizations, management com-
panies, semi-professional organizations, golf courses, and athletic training.

TABLE 4
Employment Settings Identified by Respondents for Undergraduate

and Graduate Students in Rank Order

Rank

1
2
3
4
5
6
7
8
9

10

(n =

Undergraduate Students

Professional sport franchises
School/college athletics
Sport business
Fitness clubs
Sport marketing/merchandising
Facility management
Municipal parks and recreation
Private sport clubs
Sport governing bodies
YMCA/YWCA

132)

Graduate Students

School/college athletics
Professional sport franchises
Sport business
Sport marketing/merchandising
Facility management
Collegiate
Sport governing bodies
Municipal parks and recreation
Fitness clubs
Sport good sales

Admission Specifics

Several questions were asked regarding admission policies and practices for both
undergraduate and graduate programs. For undergraduate programs in sport manage-
ment, the average minimum grade point average (GPA) for admission was 2.24/4.00
while the mode was 2.0/4.0. The average number of students admitted to the sport man-
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agement program per year was 33.3 students. On average, students must complete 127.6
credit hours in order to graduate.

With regard to graduate programs, the average minimum grade point average for
admission was 2.83 with the mode being 3.0/4.00. The average number of graduate
students admitted to the sport management program per year was 18.3 students. The
average number of graduate credit hours required for graduation was 43.0 hours. Table
5 illustrates frequency responses for both undergraduate and graduate sport management
programs.

TABLE 5
Admission Specifics for Sport Management Programs

Admission Information

Minimum grade point average (GPA) for
admission into program (n = 56/58)

Average number of students admitted per year (n = 67/60)

Maximum number of students admitted per year (n = 26/36)

Total number of credit hours required to graduate (n = 72/63)

Undergraduate
Program

2.24

33.3

40.8

127.6

Program

2.83

18.3

23.2

43.0

Degree Offerings

A wide range of degree designations was indicated by respondents to the survey.
At the undergraduate level, the Bachelor of Science was the most typical degree designa-
tion with a major in physical education or recreation most common. Titles of the sport
specializations included: sport administration, sport management, sport fitness center
management, sport studies, coaching and sport administration, sport management stud-
ies, fitness and sport management, golf management, exercise and sport science, interdisci-
plinary studies in sport management, management of sport industry, and others with similar
titles. At the graduate level, the Master of Science was the most typical designation with the
titles of the sport specializations including: sport administration, sport management, sport
science, exercise and sport science, and sport, health, and leisure studies.

Sport Management Courses

The findings of the study clearly indicate that there is a diverse listing of course
titles used in both undergraduate and graduate sport management curriculums. Respon-
dents were asked to indicate from a list of 36 course titles which are required courses,
elective courses or courses that simply are not offered. The course listings were divided
into two groups: sport management and administration courses and business courses.

Sport Management Courses: Of the 133 institutions responding to this question,
the most often cited required undergraduate sport management course titles were: Sport
Law/Legal Aspects of Sport (54), Sport Administration (51), Sport Management (49),
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and Athletic Administration (48). Graduate programs indicated: Research Methods (58),
Sport Law and Legal Aspects of Sport (48) followed by Sport Administration (38), Sta-
tistics (38), and Sport Management (37).

The most often cited course titles offered as elective courses were: Coaching of
Sports (34) and Officiating (30) for undergraduate programs and Sport Psychology (36)
and Facility Management (28) for graduate programs. The courses offered the least
were: Club Sport Operations, Program Development, and Sport Communication for un-
dergraduate programs and Officiating, Club Sport Operation, and Safety in graduate
programs. Table 6 provides a listing of the most popular sport management course titles.

TABLE 6

Sport Management Courses

UNDERGRADUATE PROGRAM

Required Sport Management Courses:
Sport Law/Legal Aspects of Sport (54)
Sport Administration (51)
Sport Management (49)
Athletic Administration (48)

Elective Sport Manaaement Courses:
Coaching of Sports (34)
Officiating (30)

Required Business Courses:
Budgeting (59)
Marketing (55)
Economics (54)

Elective Business Courses:
Organizational Behavior (31)
Business Communications (27)

(n=133)

GRADUATE PROGRAM

Research Methods (58)
Sport Law/Legal Aspects of Sport (48)
Sport Administration (38)
Statistics (38)
Sport Management (37)

Sport Psychology (36)
Facility Management (28)

Marketing (18)
Budgeting (13)

Organizational Behavior (32)
Business Communications (30)

Note. The numbers in parentheses represent the actual number of institutions who
indicated these courses.

Business Courses: With regards to business course titles, Budgeting (59), Market-
ing (55) and Economics (54) were the most often cited course titles in undergraduate
programs. For graduate programs, Marketing (18) and Budgeting (13) were cited most
often. Undergraduate programs listed elective course titles of Organizational Behavior
(31) and Business Communications (27) as most often while Organizational Behavior
(32) and Business Communication (30) were cited for graduate programs.

Resources

Institutions were asked to indicate the organization(s) or association(s) consulted
in planning, organizing, and conducting their sport management programs. Of the 115
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institutions responding, 47 (40.9%) indicated that AAHPERD headquarters was their
primary source of curriculum information while 42 (36.5%) indicated that NASSM was
their primary source. Other organizations or associations mentioned were NRPA(4) and
the National Intramural-Recreational Sports Association (3). Sixteen respondents indi-
cated that no organization was consulted in the development of sport management courses.

Discussion

While the results of this study show that many institutions provide both an under-
graduate and graduate curriculum and corresponding degrees, there was no indication
that the two curricula are distinguished in terms of content. This has been a concern of
recognized sport management scholars (Brassie, 1989; DeSensi, et al., 1990; Hardy,
1987; Parkhouse, 1987) since the inception of undergraduate curricula in sport manage-
ment. Brassie (1989) echoes this concern by stating "a student may enter a sport man-
agement program either as an undergraduate or graduate, complete the prescribed cur-
riculum, and graduate with basically the same knowledge and application experiences at
either degree level" (p. 159). Hardy (1987) implies that undergraduate curricula should
provide the technical competencies needed by sport managers while graduate study should
be a specialization and one that "orient graduates to using competencies in the fulfill-
ment of management tasks" (p. 208). Kelley, Beitel, DeSensi and Blanton (1994) sup-
port this channel of thought through their proposal that persons with graduate degrees in
sport management "would be prepared to accept positions at the administrative policy
development level" (p. 98). Furthermore, the NASPE-NASSM Joint Task Force (1993),
in their development of standards for sport management curricula, recommend that the
graduate-level programs "build upon the core content" (p. 165) presented in their under-
graduate standards. The need for this distinction is recognized and steps have been taken
to fulfill that need, yet it is the responsibility of individual institutions to implement
changes, both in terms of faculty and course-content, in order to accomplish the goal of
two distinct levels of sport management curriculum. The findings in this research indi-
cate further study is needed to*review the depth and breadth of course offerings in under-
graduate and graduate sport management curricula.

The majority of sport management programs are found in physical education/ki-
nesiology departments on campus. This location of sport management curriculums indi-
cates for many institutions sport management has its roots in physical education. The
philosophical legacy of physical education is based in the study of human movement
(Sheffield & Davis, 1986) and the development of teachers and coaches for public schools
(Sawyer, 1993). Competition and promotion of the most highly skilled athletes are also
an integral part of the foundation of physical education. A sport management curricu-
lum emerging from this type of background focuses upon the professional preparation of
the student to manage highly competitive programs designed for the elite athlete. Ad-
ministrative positions at the varsity athletic levels at both high schools and colleges,
along with the professional sports level are the main foci of students studying in these
sport management programs (Parks, Zanger, & Quarterman, 1998).
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In comparison is the sport management curriculum emerging from recreation and
leisure studies. The philosophy of this type of program is rooted in the social sciences
with an emphasis upon the development of the whole individual. Sheffield and Davis
(1986) suggested that recreation shares "an interest in the sports and games of humans,
but expanded to include other non-movement forms of leisure and recreation" (p. 127).
While competition plays a role in sport at the recreational level, cooperation along with
an emphasis upon participation for all skill levels is integral to recreational sport. A
sport management curriculum based upon recreation focuses upon programming and
leadership of participatory sport activities. Students studying in this type of curriculum
are prepared to manage sport leagues and conduct tournaments for a wide variety of skill
levels at different settings where recreational sports occurs.

In this study, nine of the responding institutions administered their sport manage-
ment programs are administered leisure studies/recreation departments. The small num-
ber of responses from leisure studies departments is a concern in that many leisure ser-
vice agencies have extensive recreational sport offerings and the need for qualified person-
nel. On the other hand, this could be interpreted as evidence of a trend (while slight) for
sport management curricula and courses. Sawyer (1993) supports this location for both
undergraduate and graduate programs because of the many similarities between recreation
and sport management as well as providing increased marketability for students.

Another interesting observation worth noting is the eight institutions reporting their
programs housed under the departments of Sport Management or Sport Administration.
Being administered as a "stand-alone" department could also be interpreted as a change
for sport management programs. This is not necessarily a new idea, rather one that has
been discussed back in the 1980s, and has simply come to fruition for some of the insti-
tutions offering sport management. In 1984, van der Smissen advocated that sport man-
agement could stand alone as a career with significant contributions from both physical
education and recreation, van der Smissen further recommended that sport management
could be its "own entity in terms of a core of required courses selected in accord with the
competencies needed by persons going into sport management positions" (p. 11).

Based on the review of related literature and results from this study, sport manage-
ment is a multi-disciplinary field of study borrowing important concepts and truths pri-
marily from the disciplines of business, physical education, and recreation. Parkhouse
(1987) acknowledged the multi-disciplinary nature of sport management in a similar
survey of professional preparation programs over ten years ago. Yet, because the loca-
tion of the sport management program within the university structure does invariably
influence the program's orientation, the multi-disciplinary nature of this curriculum can
become a difficult issue for administrators, faculty and students. The philosophy and
primary emphasis of the curriculum should be a determining factor in where the program
is housed. Another key factor should be career placement of graduates. For example, if
graduates of the program are filling positions in municipal, military, commercial, private
and non-profit settings and the philosophy of the program is divided between recre-
ational sport programming and professional sport marketing, perhaps a recreation and
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leisure studies, or a stand-alone department is a more appropriate location. The ultimate
goal, of course, is whether the curriculum is providing the students with the appropriate
tools, skills, and fundamental knowledge to be successful in the field, as well as oppor-
tunity for career growth and expansion.

The findings of the study noted the relatively small percentage (25.6%) of sport
management programs that are accredited. This shortage of accredited programs could
be a result of the fact that sport management programs are relatively new on campuses
and are still developing. Another explanation could be the lack of appropriate accredit-
ing agencies or organizations for sport management. Yet another could simply be that
many programs do not have enough full-time faculty on their staffs to meet accreditation
standards.

NASSM/NASPE was mentioned by one-third of those institutions indicating ac-
credited programs as their accrediting organization. Perhaps because over one-half of
the reporting institutions incorporate recreational sport programming into their curricula,
the NASSM/NASPE accreditation does not fit their needs. A possible implication might
be that NASSM/NASPE may need to broaden their accreditation standards to include
more programs offering recreational sport programming as one of their primary empha-
ses. Another implication of this finding might be for NRPA/AALR to develop specific
accreditation standards for sport management.

While the majority of sport management programs still emanate from the tradi-
tional physical education and kinesiology curriculums, it is interesting to note that the
majority of institutions (45.4%) indicated their philosophical orientation and emphasis
for the curriculum was geared for both professional and recreational sports. While this
may appear to some as an incongruity in traditional roles of sport and physical educa-
tion, another perspective might be that sport management is broad-based enough to rep-
resent a variety of sport-related areas. Sawyer (1993) concurs with this idea by stating
"sport management curriculums are flexible enough to meet the demands of student
career considerations in such areas as sport leisure and recreation, sport and athletics,
sporting goods industry, hostelries and travel, nonprofit agencies, and health and fitness
management" (p. 4). Yet, in this study, very few institutions required or indicated that
courses considered essential in recreation curriculums such as program planning and
development, tournament scheduling, leadership, or personnel management, were even
offered as electives. It is important to recognize that sport management is an evolving
field and that changes will need to be made as we advance to meet the needs of our
society. It is equally essential to recognize that sport management curricula must keep
pace with these changes.

The need to keep pace with societal needs becomes more obvious when employ-
ment settings for sport management graduates are considered. Although the top three
employment settings for both undergraduate and graduate levels are professional sport
settings, school/college athletics, and sport business, students also find jobs in fitness
clubs, municipal parks and recreation settings, private clubs and YMCA/YWCAs. In a
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1988 study, DeSensi, Kelley, Beitel, and Blanton surveyed employers to rate the impor-
tance of 23 curriculum areas for potential employees. Their findings support the need
for program planning, program management, leadership and personnel management to
be added as a part of the core of sport management curriculums. A recent study by Toh
(1997) discovered, through the use of exploratory and confirmatory factor analysis, six
core areas needed in sport management curriculums: governance, sport foundations,
budgeting, risk management, computer skills, and communications. The identification
of these six core areas makes one wonder if we truly are preparing our students to be
successful in recreational sport programming as well as professional sport marketing.
Because of the diversity of the career settings in sport management, it appears from the
findings of this study, it is essential to review the course requirements in regards to pro-
gram planning and leadership courses. Since there are entry-level jobs for students with
training and background in recreational sport management in military, commercial, com-
munity, and non-profit settings, perhaps we owe our students more courses which would
better prepare them for successful careers in these settings.

Lastly, the findings of this study clearly support the earlier research of Cuneen and
Sidwell (1984), Ulrich and Parkhouse (1982), Parks and Quain (1986), Sutton (1989),
and Bell and Countiss (1993) which emphasizes the importance of the internship experi-
ence. The internship is the foundation and vital component in the total education of the
sport management student. Through the internship, a student gains important parapro-
fessional experience in the field prior to graduation.

Conclusions

If sport management is to gain acceptance and achieve its full potential, the quality
of degree programs and courses — and graduates — must be maintained at a high level.
It is essential for the sport management curricula to reflect a strong foundation in sport
studies that pr6vides depth and breadth of knowledge and understanding of the societal
needs of sport, both for the recreational and elite athlete.

From the exploratory perspective of this study of sport management curricula, it
appears that further research is needed to expand on the theoretical and conceptual un-
derpinnings of the nature and role of recreational spot as a societal phenomena. Particu-
larly, what is the role of recreational sport management's contribution not only to ath-
letic and professional sport but to the well-being of all people? In establishing this role,
curricular development can reflect an expanded focus that may allow further expansion
of recreational sport curricula.

Further, the role that accreditation and attendant standards play in the development
of recreational sport management needs to be further identified. Specifically, are the
standards that currently exist through NRPA and NASSM guiding the development of
sound curricula? Is there a need to justify inclusion of more specific recreational sport
management standards in NRPA/AALR Council on Accreditation standards? The lim-
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ited results in this study suggest further coordination of efforts on accreditation and other
forms of standards development.

It is essential to provide follow-up research that further analyzes existing curricu-
lar offerings and identifies any curricular gaps that may exist. Continued assessment of
the degree to which sport management curricula develops, reflective of sound theoretical
rationale and tempered by the very real demands of a dynamic field, will provide essen-
tial additional information and analysis.

In the past we have observed some declaration of territorial rights among propo-
nents of sport management as the result of coming from different disciplinary back-
grounds. However, if our top priority is the solidification and promotion of sport man-
agement as a viable area of study, then it may be suitable to establish a broader theoreti-
cal and conceptual base for sport management. By doing this, we increase the credibility
of sport management and collaborate efforts for the promotion of the full spectrum of
sport management. In the long run, the student choosing this field as a career path is the
real winner.
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